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Ensure our children have access toa

high quality, brood and bhalanced
English curriculum that is both chal-
lenging and ery‘aya,blp,. Our English curriculum
has heen designed with a focus on high quality
teaching and high quality literature that models
h.rgh. standards in rea,d.:.ng to- secure high. expec-

PRIMARY SCHOOL

ENGLISH -READING on a poge

At D’Eyn,cmu‘t, we believe that reading is central to owr ahility to- understand, interpret and communicate with each other and the world
around us. Success in rea.dtng has a direct effect upon progress in all areas of the curriculum; therefore, rwdm.g is given a h.Lgh, priori-
ty. We want the children to become enthusiastic, independent and reflective readers across a wide
text types and genres, hooks, posters, magazines, labels and newspapers. It is our intention to-ensure that by the end of tfmnrpnmu.fy
education, all pupils are able toread ﬂuzn.t[y and with confidence. We therefore intend to-encourage all Iau.,aLLs to- read md;a[y across
both fiction and non-fiction to- develop: knowledge of themselves and the world in which they live; to-establish an appreciation and love
of reading; to gain /cnvw{zd.ge across the curriculum; and develop their comprehension skills. We are committed to- providing vv'ca.hula.fy
rich reading material. We want our children to- be ‘readers’, not just children who can read.

range of literature, including different

(Em.b,bz children to become fluent, confident a.n.d.\
expressive readers who read with enjoyment
across a range of genres in schoot and for
pleasure. Through exciting lessons and opportu-
nities, we want toencourage a love
of reading. We aim to- share a
variety of genres and authors and.

(mvuie our children with the understanding u,r)
ability toapply their knowledge of phonics built
through EYFS and KST and spelling patterns and
use this to- decode words with accuracy. We
then aim for all children tobuild
theur bank of sigh.t words toenable
fluent reading. fec

-

(Pruvtd)z children with a clear understanding of\
words and their meanings, developing a rich and
varied vu-ca,hula.fy that tfwy ama.pflly to other
suly’ects and lessons across the curriculum. We
want children to understand and rv.wand. to-
literature drawn from a range of

cultures and lterury heritage. P : P

(Develop through our teaching of reading cun;m1
ity and interest, independence, confidence,
perseverance, reflection. and respect for other
views and cultures. We want a consistent
a.f}fmmm to lr,a,ch,i.ng ro,a.d.mg in order to close
any gaps and to- target the h.Lghp.st number of
children attaining the expected standard or
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(Rkadug takes place throughout the curriculum therefore reading is key to-academic success. We instil in children that reading is a transfernble skill that will N
benefit them in all curriculum areas. We ensure that children read within and outside of rza,d.mg lessons, where they can read fora range of purpose. The
teaching of reading begins with phonics through the Read Write Inc (RWI) scheme (see RWI policy). In EYFS and KS1, all children have dady phonics or spelling

sessions where thzy F.art:.c:.fm,ba in sp,@,a.kug Liste,m'.ng, SPLquLg and rw,d.m.g activities that are matched to their current needs. Once the RWI scheme is co‘rnpleted, ' ‘
children are ta.ught the skills for rv,a,dmg and are Uwawuged to‘af)?u.[H the skills th,e,y have heen ta.u,gh.t in focused rmd.mg lessons- 9uLded m,a,d.f.ng R@a,d.i.ng at D’Eynww-t is

ta,ugh.t in a range qf ways. Some qf these are generic across the whote school, whilst others are sp,e,ci:ﬁc to'/cey stages. /f any children in KS2 need

fu.rthxu‘ su.fllu.ort in madm,g, the Fresh Start scheme is wsed to sufn.fwrt childrens’ fzh,cmi.c wn,dzrsta.n,d.mg. This is delivered, in snwllfatu.ssad. groups
Phonics )

deliver daily whote class ro.a,d.'mg sessions hased on comprehension. These lessons are structured

uf&r discussion with the SENDCo-
toensure the key reading domains are taught wgular‘[y

TaaLthg in these sessions across the school, focusses on dzvzbap,m.g Iau,m.l,s’ competence in hoth word reading
and rehension as outlined in the national Curriculum Proym.mms of Stu.d.y for rv,admg Skilled. word,
reading invoives hoth the speedy working out of the pronunciation of unfamiliar printed words (dzcadmg) and
the speedy recognition of familiar printed words. Underpinning hoth is the understanding that letters on the

e nz,fzrv,smt the sounds in s words. This is whg at D'E\tjn,court, ph,ontcs is empfw.sued in the Q,a,riy
teaching of reading (see separate policy). Good comprehension draws from linguistic knowledge ( in particular
of vvmhLLla.fy and gmm.m,a,r) and on /mo’wiedge af the world. Co‘m,arehutsm skills dzvz[op thm‘ugh puPLLs’
experience of h.Lgh. qyu,aJ.LtH discussion with the teacher, as well as from ing and dLscu.ssLng a range of
stories, poems and non-fiction. In sessions, we use the Twinkl Rea,d,Lng Dogs 'Tota.U,H Pawsome Rea,dLng Ga,ng’

ing. higher-
poets to study to-enhance Izammg) \ ) M) k ol

& J

(/n EYFS and KS1, all children receive daily phonics orgrmx,p/whﬂte class reading if \
they have completed the RWI scheme. In addition, the lowest 20% read at least once a
week with teachers or TAs. Where phonics is a primary focus in EYFS and KST, in KS2

the fo'cu.s is on nsion, as the expzcta.t[,on is that children will read with an
a.Ffzmpna.m level qfﬂuzn,cy bH the end of Year 2. Children in KS2, read du.rm,g whole
class rm.d.l.ng lessons and again, the lowest 20% are ta.rgetzd.. Those who are less
fluent are heard read requ and Salford rmd.l.ng tests take sza,c.z tennl.b/. There are
k opportunities thro‘ugh. KSI and 2 to-read in other curriculum su.bjects as well.

Whole Class Ro.ad,Lng Lessons
Once children in KST have completed the RWI scheme, KSI children engage in gw,dp,d rv,a,dmg
sessions with the focus of dzvzlnpm,gﬂup.my, comprehension and phonic skills. In Years 3-6 we

ﬂsan Structure

In Key Sta,ge 1, ma,dLng is ta,ugh,t daily in 30-minute sessions. In Key Sta,ge 2, pupils take part in three to four 45-minute rv,a,dug lessons
each week. Teachers have an explicit instructional rofe in these sessions, ensuring that lessons are purposeful, well-structured and focused
on clearly defined lza,mi.ng criy‘ectwv,s.

Each lesson bszns with a short, focused starter known as RIC tine, deszgmd, to activate prior/crwwtedge and develop comprehension skills.
Using an image, short text extract or video stimulus, pupils respond to-three questions: one retrieval, one inference and one choice question.

The main part of the lesson fotuses on a specific r\w,dmg domain {Rea,dmg Doys), with exFchLt bw.cth.g of /ozy campmnswn skills. Abm.g-
side these taught skills, there is a dmremphu.sw on dzvv,Long rv,a,d.Lng Q:]ﬁCLCLQIlC\lj, i and breadth. Pu,szLs engage with short
extracts from a wide range of genres, Ln,cLLLdLng classic texts and class readers, which form the basis for Ln,d;zp,endult ca'rnp,r\zhmswn tasks.
These texts are also used to- support exFchLt vmbxda,ry instruction th.ro‘ugh. Iare—rmxﬂng activities, wtd.en.ug F,uPLls' la.n.gua.ge /mow‘{zdge and
un,dzrsta.ndm,g. The questions are m.rvfulLy a.d,a,f),&cl to- P,I'D'V'Ld,Q appropriate scaffold and ch,a,Uﬁ,nge, ensuring all PupLLs can access the learmn-
ing while b,emg supported tothink deeply and make progress.

Consistent strategies are reinforced &Lmughmt these sessions, bﬁ,gmmng with the identification and thhU;ghwkg of key words and progress-
ing toward.s summarising texts using key votabulary. As pupils move tfmm.gh the key stage, expectations increase, with a growing fotus on
madmgfhw,ncy and efficiency. Rmdi.ng speed is tracked, and targeted intervention is provided where necessary to-ensure all pupils make
progress.

w'sh.amthp,ma.d,mg domains with the chddmmmengagmg way.




Assessment 3
Ongain.g formative assessment takes pLa,co, at all times in the classroom o —
seen thrvugh ular verbal feedback and marlang (see Assessment v
Pa'iucy). AssassLn.g pupils progress is reported termly where staff com- SN
plete data trackers, te data stories and attend progress meetings

where inferventions are planned. Standardisation meetings are held th h our
Pnnmfy connections and local authority. Year 6 use past SATs to- monitor

attainment against a national benchmark. Salford Reading tests are completed termly
and reading fluency assessments are used to support. Per/post learning informs
future planning and progress is demonstrated in hooks and celebrates effort and

P R

Throughout DEyncourt, we promote a love of reading through @
various means. In all classrooms, hook corners/ reading for

pleasure areas are accessible to the children at all times, staff use bovks to
plan for children’s interests and class topics, a home reading scheme where
hooks are changed reqularly is in place, enthusiastic staff share their love
of hooks with children, story props, sacks and boxes enhance core hovks,
we invoive parents in undzrsta.ndug the importance of aartg rv.a,d.‘mg
through workshops, reading diartes, home reading books, reading inferven-
tion groups are implemented, visits to the local Ldmuy and author viists are
planned through school, World Book Day is celebrated annually, 'Sto-ry time’
in which the class teacher reads tothe class ha.ppms rv.gu.LarLH and Year
5/6 children take part in a local reading competition. Teachers read o

variety of stories to- their class as this supports lanquage development. All
teachers are responsible for providing a stimulating reading environment,
promoting hovk ownership and recommending hooks to pupils. j

Reading at home/schoot

achievement. Official reading assessment takes place in Reception (Baseline), Year]
(Phonic Check) and Year 6 (Key Stage 2 SATS).

Early reading hegins with earty picture hovks then, once children hegin \E
blending in RWI, they then have o RWI ‘Book Bag Book' to take home

which is carefully matched to- their phonic ability. Once children have completed RWI
they move onto free readers which are colowr coded. As well as this, children can
chovse a bovk from their class library as a Reading for Pleasure’ book. Our classrooms

all have hook corners/areas and our libraries are well-stocked. All these hooks have
been ca.rvfuﬂg selected to- suit each Year group and can be read hy the child or shared

(Woﬂdng Walls and resources

&ccass and online resources are used to support learning. J

Phonics

We recognise the rofe that working walls have in the
taa.ch.i.ng and Lo.a.mm.g of ro,ad.m.g by h,a.vmg cuwrrent
ing visible in each room. E classroom has an English Worki.ng
Wall o area, which has key vocahulary, WAGOLLs, word of the week,
SPAG termi and other display matertal that ides a visual sup-
port for the children’s learning. Resources are ca.mfuJ.LH selected by teachers
to best support reading. The RWI resources are all organised so-it is easy to-

hy an adult at home.

Rea.d.Lng at home is m.gardzd, as an important part of ma.d.mg dp.vv.lupmﬂ.n.t Parents are
encmu-ugo_d to- hear their children read mguia.r[y and rv.slzwnd. to their child's rea,d.mg
th.mugh. thzu-ma,dmg d.i.u.ry. Children are also heard read their reading scheme hook or
free readerin school and staff monitor tfmu—proyres& Parent h.a[,uzrs also come into
(fwvi to- hear children read. KQH Stage two lau.,w;ls act as rmd.mg buddies ta'RacePtLon

and Key Stnge 1 children.

ctice and written hension, and that children

Book Talk N\
As we have said, rv,a.d.m.g is an essential part in all lessons. We recognise that
ma,dmg is more than
should be given opportunities to-discuss a texts vv_rb,u.LLH. This is done th.m‘ugh,
discussion in EYFS and KS! and Book Talk sessions in KS2. In these lessons,
the children are introduced to their new text that thﬁ,y will StLLd.H. Children
discuss texts read hy focu.sm.g on cover, hlurh and th.ro‘ugh rv,a,d.Lng the text

character cha.nges over the course of a story.
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Votahulary Victor : KSI content domain 1A, KS2 = 2A. These questions help children to thi
about the words an author has used, what those words might mean - as deduced by context -
and alternative word choices which would convey the same meaning.

Rex Retriever: KST content domain 1B, KS2 = 2B. These questions help children to- answer ques-
tions by finding evidence in the text - finding and copying accurately from the words given by
the author.

Sel;wuwmg Suki: KST content domain IC. To~ These questions help children to- recall the order in
which events in the text. This could pertain to- what hafzpznzdfu—st or last, rrm.l:cthg
events tothe date or time Hmy happened or a series of events ch Lca.LLy.
Inference lggy: KSI content domain 1D, KS2 =2D. This helps children to hunt for clues within the
text to- help them to infer W'h.g orhow-somethug is true. These question.s rru‘ght link to how~
characters feel, their actions or the events of the story. These questions can he tn‘.clcy for some
children so /555 breaks them down into small, ressive steps which build on inference skills.
Pmdlx:tmg Pip: KSI content domain 1E, KS2 = 2E. Pip uses her crystal ball to help children to- see
into-the future - predicting the events of the future based on what has already .
Summartsing Sheba: KS2 content domain 2C. This means that she is there tohelp you to sum
up what gou,’ve read. She helps you to dothis by reading the text, picking out the key points
that are really ¢ t and giving a quick run-down of the text's main ideas.

Ario the Author: KS2 content domain 2G. This means that he is there to-help you to- spot exam-
ples of ambitious votabulary and figurative language within the text. When you find them, Arto-
helps you tor think ahout w‘h,y the author made those vtrca,bulcuy choices and ho'wth;zy give a
certain meaning to the text.

Casste the Commentator: KS2 content domain 2F and 2H. This means she is there to-explain
how- certain parts of a text build or e an overall message or meani and say how- char-
acters orevents within the story are similar to or different from each other or how-a sr.n.glp.

Story Time
Teachers read to children in all classes, and stcrry time is a I(,QH fw.rt af the d,a.y. In
EYFS and KSI, children have a d,a.dy reading session where hooks are chosen

itself. J together to- e celebruted and enjoyed. In K52, children help select class reading
QA f? texts, which are read to children for 10 minutes daily.
]
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Children making Children enjoy read- Children use a range of strate- % Parents and carers Children understand that The percentage of puijLs‘ work- Knowledge, under-
... progress from their ing reqularty, for gies for decoding words, not have a good under- English skills are transferahble ing at ARE and GD within each standing and skills are secured
information and (7)) standing of how- the year group will be ot least in nd embedded so- childre
starting points and so‘lzl.y mlymg o‘n.PJw-rLLcs and Ln,g el to- other 5u.£yect5 and line with national _ o T v are
) ) enjoyment and they can support reading and home, the Lill aver red for learning beyond
reading with o clear purpose discuss hooks with exci ¢ have a govd knowitedge and contribute reqularly to- y can apply skills ages and any gaps prepa : g by
and understanding. and. inferest. of a range of authors. home-schouol record.s. to- other areas. addressed. Q their time at DEyncourt.

impact on owr children is clear: progress, sustained Iza.n'u;ng and tru.n.sfermhlz,\
skills. Pu.,aLls have a love of rv,a,d.Lng and read cm‘ﬁdzntly to gain new- /crww‘lzd.ge

across the curriculum and of the world around them. They have a sound
Icno'w{xz,dge of genres and authors enab,l.Lng them to- make informed choices when
salzctmg hovks to-read themselves. All pupils read fluently, accurately, with speed
and enjoyment.

Children understand the relevance and importance of what they are laming in
relation to-the real world. Children know-that rv,a,d.mg is a vital life skill that tf»zy
will rely on in many areas of their daily lfe.

777.nmgh. consistent bea,cthg and o‘u.f‘hi,gh expectations, children at D’E\tjn,cmmﬁ be-
come secure readers. The impact of owr English curriculum is evaluated reqularty
I:hrzrugh. end of year assessments and Government tests; thm'ugh Governor meetings,

visits and through our own monitoring of tw,ch,mg, //w.mmg and pupil voice. All

children achieve well by developing /cn.o-wf;adge and skills on their md,mg
Journey through schoot. This is demonstrated th.m'ugh outcomes at EYFS,
Year! and Key Sta.ge, 2.

Children with SEND achieve the hest Iaaissnb,[z outcomes and are monitored

L%
N

and supported through their schoot journey at D'Eyncow‘t by our SENDCo-

Our children understand what they do- well and what they need to- do- to improve.
me know- that th;zy need to- use different skills across the whole curriculum. Read-
ing and Eng[Lsh, hooks evidence work of a ht,gh standard of which children clearly

take pride dxamonstmtmg govd und,ersta.ndmg of reading. Wfaadbazkgmn in
lessons and inferventions planned, support children to- strive to-be the best readers

they can he, ensuring a hL\gh. proportion of children are wvﬂcmg at ARE or ahove.
Our schoot standards are h[gh, we moderate owr hooks hoth Ln.tp,m,alLy and exbzm,a.lLy
and children are achieving well providing a sotid grounding for their development
after they leave DEyncourt.




